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SOUTH CAROLINA EDUCATION OVERSIGHT COMMITTEE 
Subcommittee on Academic Standards and Assessments 

 
Minutes of the Meeting 

March 24, 2014 
10:00 AM, Room 433 Blatt Building 

 
 
Subcommittee Members Present: Dr. Danny Merck (chair), Sen. Mike Fair, Ms. Barbara 

Hairfield, Mr. Neil Robinson and Ms. Patti Tate  
 
EOC Staff Present: Kevin Andrews, Melanie Barton, Regina King, and Dana 

Yow 
 
Other EOC Members Present: Mr. Phillip Bowers and Mr. David Whittemore 
 
 
Welcome and Introductions 
Dr. Merck welcomed members and guests to the meeting.  
 
Minutes of January 27, 2014  
The minutes of January 27, 2014 were approved as distributed. 
 
Discussion of Reading Initiative 
Mrs. Yow introduced Kevin Smith, Research Alliance Manager at the Florida Center for Reading 
Research at Florida State University. Mr. Smith has been working with EOC staff and other 
stakeholders on the reading initiative since last summer. Mr. Smith talked about his experience 
with the Florida reading initiative first as a classroom teacher and then as deputy director of the 
Just Read Florida! Office at the Florida Department of Education. 
 
EOC members then asked Mr. Smith a variety of questions. Dr. Merck asked how can South 
Carolina maximize the impact of reading coaches on student reading proficiency. Mr. Smith 
responded with the importance of the coach and principal working together and planning ahead 
on which teachers at which grade levels need the most assistance. Mr. Smith said the key is to 
start of the school year with the faculty and staff engaged and focused on the areas of greatest 
need. The coach needs to model effective teaching and train, if necessary, administrators on 
what should be changed. Ms. Hairfield asked about the importance of a readiness assessment 
and the provider readiness rates used in Florida. Mr. Smith noted that Florida has a voluntary, 
Pre-K program and has a pre-K assessment, the FAIR which is administered during the first 
thirty days of the child’s enrollment in five-year-old kindergarten. The five-year-old kindergarten 
readiness assessment is used as the mechanism by which to evaluate the success of the 4K 
programs so that there is no bias or prejudice in the scoring. In a question posed by Sen. Fair 
about the appropriateness of the assessment, Mr. Smith assured the EOC members that the 
early assessment is focused on the child’s understanding of print and early oral language skills. 
Dr. Merck asked about professional development. Mr. Smith explained that the reading coaches 
provide embedded professional development services.  Mr. Smith also pointed to the fact that 
the most recent research on brain development and oral language development, research 
conducted during the past ten to fifteen years, is often not provided to teachers who have been 
in the classrooms for more than fifteen years.  
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The EOC members then discussed the mid-year promotion policies and mandatory retention 
policies used in Florida. As Mr. Smith explained, the key difference is that Florida does not test 
in science and social studies in grade 4. Consequently, students could be promoted after the 
first semester without issues of accountability. Mr. Smith did not that for every year that a child 
is behind grade level in reading, it takes 80 to 96 hours of one-on-one instruction to help bring 
that child up one grade level in reading. Sen. Hayes asked about the success of the mandatory 
retention policies. Mr. Smith noted that in 2003-04 when the retention took place 20 percent of 
third graders were scoring at Level 1 which is comparable to South Carolina’s Not Met 1. O 
these 20 percent, half or 10 percent were retained due to exemptions. In 2011-12, 16 percent 
were reading at Level 1 in third grade but only 7 percent were retained. Mr. Bowers noted that 
holding a child back is a “bitter pill.” Mr. Smith acknowledged the impact and noted that in 
Florida the keys to improving reading have been the alternative assessments given during the 
school year that measure reading proficiency, the summer reading camps that address the most 
struggling readers, and the readiness assessment that identifies early on the needs of children.  
 
Sen. Hayes then asked about the cost of professional development and whether Florida 
provided for the costs. Mr. Smith acknowledged that districts are required to provide avenues to 
for teachers and staff to get in-service hours needed, but the avenues are generally free or at 
the professional development cost.  
 
High School Biology Standard H.B.5 
Mrs. Barton reviewed the actions taken to date by the State Board of Education and the EOC. 
The subcommittee voted to forward the standard to the full EOC without a recommendation. 
 
Cyclical Review of the Accountability System  
Mrs. Barton reviewed the revised report on the cyclical review of the accountability system. Ms. 
Hairfield asked for clarification concerning the weighting of science and social studies in the 
federal accountability system. The subcommittee voted to recommend the report to the full EOC 
for its approval. 
 
 
There being no further business, the Subcommittee adjourned. 
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Dear Colleagues:

It is difficult for me to express the depth of my feelings about the heroic actions 
of our country during World War II. Our veterans and our allies prevented the 
extermination of my people.

I often wonder what my life would have been like had I lived in another 
country or another time; being Jewish, I could have lived a life of horror and 
helplessness. I am safe and free because of the spirit that moved this country 
to act. That spirit is best expressed in the founding documents of our nation, an 
immovable commitment to liberty and human dignity, a willingness to shed our 
blood when those rights are threatened.

It is with this in mind that I write to address recent concerns regarding the new 
framework for the College Board’s AP® U.S. History course.

I want to begin by thanking our critics for their vigilance; they are patriots who 
care deeply about what students learn.

I joined the College Board as president in October 2012, after the new U.S. History 
framework was developed and released. But that fact does not mean I take any 
more lightly my responsibility to ensure that this course, and everything we do, 
prepares students to thrive in our democracy.

Although I did not work on the new AP U.S. History framework, I did help shape 
the College Board’s recent announcement that, on every SAT®, we will now 
require that students analyze a founding document or a work from the enduring 
great conversations on liberty and dignity that those documents inspired. 
The College Board made this historic decision for a simple reason — to have 
command of these documents opens worlds of opportunity in college, career, 
and civic life.

So it is with deep concern that I’ve reviewed the claim that the new AP U.S. 
History course “will erase the great sacrifices from the minds of America’s 
children.” That concern has moved the College Board to take an unprecedented 
action today: We are releasing a full sample exam for the new AP U.S. History 
course to the American public.

You can view it online here.

45 Columbus Avenue, New York, NY  10023

http://collegeboard.org
http://media.collegeboard.com/digitalServices/pdf/ap/ap-us-history-practice-exam.pdf


People who are worried that AP U.S. History students will not need to study 
our nation’s founders need only take one look at this exam to see that our 
founders are resonant throughout. The exam opens with an excerpt from The 
Autobiography of Benjamin Franklin. On this college-level exam, students 
will need to not only analyze George Washington’s “Farewell Address” with 
care, but also articulate the influence of Washington’s words on American 
foreign policy in the 20th century. Students encounter one of Franklin Delano 
Roosevelt’s earliest calls to our country to gather itself to combat tyranny 
abroad. Every question on the new AP U.S. History Exam now requires 
students to demonstrate an understanding of America’s important historical 
documents and leaders. Students who pass this exam will not only be more 
ready for college, they will be more ready to be citizens.

We hope that the release of this exam will address the principled confusion 
that the new framework produced. The concerns are based on a significant 
misunderstanding. Just like the previous framework, the new framework does 
not remove individuals or events that have been taught by AP teachers in prior 
years. Instead, it is just a framework, requiring teachers to populate it with 
content required by their local standards and priorities.

We will soon release a clarified version of the course framework to avoid any 
further confusion. And, for the first time, we commit to releasing the AP U.S. 
History Exam every year to the teaching community for consideration and 
deliberation. AP courses and exams are designed not by the College Board 
but by college professors and K –12 teachers throughout this country; we are 
grateful for their work and will do more than ever to share the content with 
teachers, students, and parents. 

Respectfully,

 
David Coleman
President and CEO
The College Board
 

45 Columbus Avenue, New York, NY  10023 collegeboard.org

http://collegeboard.org


 

New and Redesigned AP Courses 

2011-12 

AP French Language and Culture 

AP German Language and Culture 

2012-13 

AP Biology 

AP Latin 

AP Spanish Literature and Culture 

2013-14 

AP Chemistry 

AP Spanish Language and Culture 

2014-15 

AP Physics 1: Algebra-Based 

AP Physics 2: Algebra-Based  

AP Seminar  

AP U.S. History 

2015-16 

AP Art History 

AP European History 

AP Research  

2014 AP® U.S. History Redesign 
 

What is the Advanced Placement Program® (AP®)? 
 
The College Board’s Advanced Placement Program® offers students the opportunity to earn 
college credit while still in high school. Each AP® course, 
including AP U.S. History, is modeled after a 
comparable college survey course, and aligns with 
college standards for the subject. 
 
AP courses are essential to the College Board’s work to 
expand access to opportunity for students. Research 
shows that students who succeed in AP courses in high 
school are more likely to succeed in college. Students 
also have the potential to save a significant amount of 
time and money. 
 
How are AP courses designed? 
 
AP courses are designed by committees of college 
faculty and expert AP teachers who ensure that each AP 
subject reflects and assesses college-level expectations 
for an introductory survey course.  
 
AP Development Committees define the scope and the 
expectations for the course, articulating through a 
course framework what students should know and be 
able to do upon completion of the AP course in order to 
receive college credit and placement into a sophomore-
level college course. The committees’ work is informed 
by data collected from a range of colleges and 
universities to ensure that AP course work reflects current scholarship and advances in the 
discipline. 
 
Throughout AP course and exam development, the College Board gathers feedback from 
various stakeholders in both secondary schools and higher education institutions. Their 
feedback is carefully considered to ensure that AP courses and exams are able to provide 
students with a college-level learning experience and the opportunity to demonstrate their 
qualifications for advanced placement upon entering college.  
 
Why are AP courses redesigned? 

In 2006, the College Board launched a comprehensive effort to redesign every AP course to 
ensure that all courses and exams are aligned with the content and rigor of college-level 
learning, while also providing teachers and students with greater flexibility to examine topics of 
local interest in greater depth. (See sidebar.) Each new course is being designed with a course 
framework that prioritizes what’s most essential for students to master and ensures that 
students have the time they need to develop rigorous academic skills and understandings. 
  
The redesigned AP U.S. History course was developed by a commission of distinguished U.S. 
history professors and award-winning teachers from different states.  

http://advancesinap.collegeboard.org/arts-and-world-languages/french
http://advancesinap.collegeboard.org/arts-and-world-languages/german
http://advancesinap.collegeboard.org/math-and-science/biology
http://advancesinap.collegeboard.org/arts-and-world-languages/latin
http://advancesinap.collegeboard.org/arts-and-world-languages/spanish/literature
http://advancesinap.collegeboard.org/science/chemistry
http://advancesinap.collegeboard.org/world-languages/spanish
http://advancesinap.collegeboard.org/science/physics
http://advancesinap.collegeboard.org/science/physics
http://advancesinap.collegeboard.org/ap-capstone/ap-seminar
http://advancesinap.collegeboard.org/history/us-history
http://advancesinap.collegeboard.org/arts-and-world-languages/art-history
http://advancesinap.collegeboard.org/english-history-and-social-science/european-history
http://advancesinap.collegeboard.org/ap-capstone/ap-research


 

 
Feedback was also solicited from more than 400 AP teachers who worked to ensure that the 
course framework for the course was flexible enough to allow them to meet their state’s 
standards, while also providing enough information to guide course development and 
instruction.  
 
In addition, 58 college and university U.S. history professors from both large state 
universities and smaller, liberal arts colleges reviewed each element of the course framework to 
ensure that the required content was essential for college credit, and to ensure that the 
framework provided teachers with the same flexibility college professors have to tailor course 
work to reflect priorities. 
 
The final course framework was released in October 2012 and has been widely praised. In fact,  
 

 85 percent of current AP U.S. History teachers supported the changes made to the 
course  

 81 percent felt that the redesigned course had the right balance of breadth and depth 
 
Previously only 62 percent of AP U.S. History teachers nationwide felt the course was 
appropriately paced, allowing students a full survey of American history while also providing 
time to study specific individuals and events in depth. In contrast, 91 percent of AP U.S. History 
teachers feel the new framework achieves the right pace for these goals.  
 
2014 AP U.S. History Course 
 
Because it is a college-level course, AP U.S. History is (and always has been) designed to be 
the second U.S. History course students take. The course is designed with the expectation that 
students have already studied the foundational facts, figures, and events of American history. 
 
Accordingly, the course framework provides clarity to teachers and students about the historical 
concepts that colleges require students to understand and analyze in order to receive college 
credit. For each key concept, unless otherwise noted, teachers have the opportunity to identify 
specific individuals, events, and primary source documents to study.  
 
In states that require specific U.S. history content for graduation, AP U.S. History teachers will 
continue to use their state standards to guide their choice of which illustrative examples to use 
in instruction. For any interested state, the College Board will produce a sample syllabus and 
AP Course Audit resources to show teachers how to use the flexible AP U.S. History framework 
to fulfill that state’s standards and priorities. 
 
AP U.S. History Exam 
 
The variability across different curriculums can be tested with one exam because the new 
exam's design allows students to write about the historical examples their teacher chose to 
explore with them in depth in their class in support of a defined learning objective. Any concept 
that could be explicitly asked on the exam is in the concept outline, which is a section of the 
framework.  
 

 

*****  



 

 

Frequently Asked Questions about the AP U.S. History Course and Exam 

 

Q. Who wrote the AP U.S. History framework? 

The professors and teachers listed by name and institution on page v of the AP U.S. History 
framework. 
 
Q. When was the AP U.S. History framework written? 

 
The framework was written, sent out for public review, and revised based on that feedback from 
2007-2011. 
 
Q. Why did the College Board revise the AP U.S. History program? 

 
The College Board does not make independent curricular decisions; instead, we are a 
membership organization comprised of 6,000 school districts and colleges/universities. The 
teachers and professors participating in the AP U.S. History program expressed strong 
concerns that the course required a breathless race through American history, preventing 
teachers and students from examining topics of local interest in depth, and sacrificing 
opportunities for students to engage in writing and research.  
 
The following table conveys the need for the AP US History redesign project, and its successes. 
 
American teachers’ perspectives on AP U.S. History: 
 

Survey Question 
Prior AP U.S. History 
Course 

Revised AP U.S. History 
Course 

The course covers too many topics in not 
enough depth 

72% 6% 

The course has the right balance of 
breadth and depth 

24% 81% 

The course is appropriately paced 62% 91% 

 
Q. Can teachers align their AP U.S. History syllabi with their state standards? 

 
Yes. While the course framework specifies some required topics and practices that college 
history departments mandate for granting credit, teachers and districts retain most of the 
discretion for selecting the texts and specific content for productive exploration of these topics 
with their students. This approach gives teachers the flexibility to meet existing state and local 
requirements for American history courses. 
 
Q. Does the new AP course framework sideline important events and figures in American 
history? 
 
No. The course is designed to focus on an in-depth examination of American founding 
documents, the Constitution, and important leaders and citizens from American history. Far from 
sidelining important people and events, the new AP U.S. History course puts them at the center 

http://media.collegeboard.com/digitalServices/pdf/ap/ap-us-history-course-and-exam-description.pdf
http://media.collegeboard.com/digitalServices/pdf/ap/ap-us-history-course-and-exam-description.pdf


 

of a student’s investigation of our nation’s past. Prior to 2014, the AP U.S. History framework 
was a four-page document that listed a bare minimum of required content. The previous 
framework did not specify that students should study the writings and actions of specific 
Americans, nor did it specify that close examination of historical documents should be the focus 
of the course. In fact, the prior course did not require students to read the founding documents 
and it did not even mention the Declaration of Independence or the Bill of Rights. 
 
To illustrate this shift, the table below demonstrates a significant increase in focus on key 
American leaders and their work: 
 

Required Reading In: "Old" Framework "New" Framework 

Thomas Paines Common Sense   ✓ 

The Declaration of Independence   ✓ 

Articles of Confederation ✓ ✓ 

Constitution ✓ ✓ 

Bill of Rights   ✓ 

George Washingtons "Farewell Address"   ✓ 

Kansas-Nebraska Act ✓ ✓ 

The Emancipation Proclamation   ✓ 

13th Amendment   ✓ 

14th Amendment   ✓ 

15th Amendment   ✓ 

Plessy v Ferguson   ✓ 

Treaty of Versailles ✓ ✓ 

Brown v Board of Education   ✓ 

Civil Rights Act of 1964   ✓ 

 
 
Note: the table above is not a complete listing of the documents that AP US History teachers will 
use in their course; instead, it shows the baseline requirements from which the teacher 
develops a much more expansive list of readings. 
 
Q. Does the new AP U.S. History program usurp local control by mandating high school 
course content? 

 
No. The College Board respects and supports local control over course and instruction, and the 
essential role of the individual teacher in effectively providing instruction that meets the needs of 
their own students. To that end, the AP U.S. History course seeks to strike a balance – 
specifying a limited number of events, figures, and texts that are an essential part of any 
college-level U.S. history course, while leaving broad teacher discretion in the development and 
selection of the materials and resources they will use to meet the content and rigor demands 
laid out in the course framework. 
 
Q. Is the AP U.S. History framework the only resource teachers have to guide their 
planning and instruction? 



 

 
The AP U.S. History framework, while far more detailed than what teachers had in the past, is a 
guide for the construction of a comprehensive U.S. history curriculum by districts and teachers. 
Each summer the College Board sends AP teachers sample AP exam questions that they then 
use to create their individual AP courses. 
 
NOTE: Please contact us if someone would like additional details or a sample question. 
 
Q. Does the AP U.S. History course present a balanced picture of American history? 

 
Yes. Ensuring historical accuracy and balance was a primary concern in our development of the 
new AP U.S. History course and exam. 
 
Feedback was also solicited from more than 400 AP teachers who worked to ensure that the 

course framework for the course was flexible enough to allow them to meet their state’s 
standards while also providing enough information to guide course development and instruction. 
In addition, 58 college and university U.S. history professors from both large state 
universities and smaller, liberal arts colleges reviewed each element of the framework to ensure 
the required content was essential for college credit, and to ensure that the framework provided 
teachers with the same flexibility college professors have to tailor coursework to reflect 
priorities. 
 
98 percent of these external reviewers attested that the framework provided a balanced picture 
of U.S. history. 
 
Within the document, there are requirements that students study examples of American 
heroism, courage, and innovation as well as opportunities to study events, incidents, or actions 
that did not achieve the ideals of our nation. These requirements were carefully identified by 
quantifying the topics that college survey courses nationwide demanded that students examine 
in order to qualify for credit and placement into a sophomore-level college history course. 
 
While anyone can point to an isolated statement within the document as an example of a 
positive or negative depiction of a specific topic in American history, we ask reviewers to 
examine the full document as a way of experiencing the balance that external reviewers found. 
 
 

***** 
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AP ® UNITED STATES HISTORY 
BEGINNING 2014 15 ACADEMIC YEAR 

About the Advanced Placement Program® (AP®) 
The Advanced Placement Program® enables willing and academically prepared students to pursue college-level studies — with the opportunity 
to earn college credit, advanced placement, or both — while still in high school. AP Exams are given each year in May. Students who earn a 
qualifying score on an AP Exam are typically eligible to receive college credit and/or placement into advanced courses in college. Every aspect 
of AP course and exam development is the result of collaboration between AP teachers and college faculty. They work together to develop AP 
courses and exams, set scoring standards, and score the exams. College faculty review every AP teacher’s course syllabus. 

AP History Program 

The AP Program offers three history courses: AP European History, 
AP United States History, and AP World History. All three history 
courses focus on the development of historical thinking while 
learning required course content. Themes foster deep analysis by 
making connections and comparisons across different topics within 
the course. Each AP History course corresponds to two semesters of 
a typical introductory college history course. 

AP United States History Course Overview 

AP United States History focuses on developing students’ abilities 
to think conceptually about U.S. history from approximately 1491 to 
the present and apply historical thinking skills as they learn about 
the past. Seven themes of equal importance — identity; peopling; 
politics and power; work, exchange, and technology; America in the 
world; environment and geography; and ideas, beliefs, and culture 
— provide areas of historical inquiry for investigation throughout 
the course. These require students to reason historically about 
continuity and change over time and make comparisons among 
various historical developments in different times and places.

 PREREQUISITE 

There are no prerequisites for AP U.S. History. 


Students should be able to read a college-level textbook and write 

grammatically correct, complete sentences.
 

AP United States History Course Content 
The AP U.S. History course is structured around themes and 
concepts in nine different chronological periods from approximately 
1491 to the present: 

•	 Period 1: 1491–1607 

•	 Period 2: 1607–1754 

•	 Period 3: 1754–1800 

•	 Period 4: 1800–1848 

•	 Period 5: 1844–1877 

•	 Period 6: 1865–1898 

•	 Period 7: 1890–1945 

•	 Period 8: 1945–1980 

•	 Period 9: 1980–Present 

Within each period, key concepts organize and prioritize historical 
developments. Themes allow students to make connections and 
identify patterns and trends over time. 

Historical Thinking Skills 
The historical thinking skills provide opportunities for students to 
learn to think like historians, most notably to analyze evidence about 
the past and to create persuasive historical arguments. Focusing on 
these practices enables teachers to create learning opportunities for 
students that emphasize the conceptual and interpretive nature of 
history rather than simply memorization of events in the past. Skill 
types and examples for each are listed below. 

I. Chronological Reasoning 

•	 Compare	 causes	 and/or	 effects,	 including	 between	 short-term	 
and long-term effects 

•	 Analyze	 and	 evaluate	 historical	 patterns	 of	 continuity	 and	 
change over time 

•	 Connect	 patterns	 of	 continuity	 and	 change	 over	 time	 to	 larger	 
historical processes or themes 

•	 Analyze	 and	 evaluate	 competing	 models	 of	 periodization	 of	 
American history 

II. Comparison and Contextualization 

•	 Compare	 related	 historical	 developments	 and	 processes	 across	 
place, time, and/or different societies, or within one society 

•	 Explain	 and	 evaluate	 multiple	 and	 differing	 perspectives 	on	 a	 
given historical phenomenon 

•	 Explain	 and	 evaluate	 ways	 in	 which	 specific	 historical	 
phenomena, events, or processes connect to broader regional, 
national, or global processes occurring at the same time 

III. Crafting Historical Arguments from Historical Evidence 

•	 Analyze	 commonly	 accepted	 historical	 arguments	 and	 explain	 
how an argument has been constructed from historical 
evidence 

•	 Construct	 convincing 	interpretations	 through	 analysis	 of	 
disparate, relevant historical evidence 

•	 Evaluate	 and	 synthesize	 conflicting	 historical	 evidence	 to	 
construct persuasive historical arguments 

•	 Analyze	 features	 of	 historical	 evidence	 such	 as	 audience,	 
purpose, point of view, format, argument, limitations, and 
context germane to the evidence considered 

•	 Based	 on	 analysis	 and	 evaluation	 of	 historical	 evidence,	 make	 
supportable inferences and draw appropriate conclusions 

IV. Historical Interpretation and Synthesis 

•	 Analyze	 diverse	 historical	 interpretations 

•	 Evaluate	 how	 historians’	 perspectives 	influence	 their	 
interpretations and how models of historical interpretation 
change over time 

•	 Draw	 appropriately	 on	 ideas	 and	 methods	 from	 different	 fields
of inquiry or disciplines 

 

•	 Apply	 insights	 about	 the	 past	 to	 other	 historical	 contexts	 or	 
circumstances, including the present 



 

	 	 	 	

  	 	 	 	 	 	 	 	 	 
	 	 	

	 	 	 	 	

	 	 	 	 	 	

  	 	 	 	 	 	 	 	 	 
	 	 	

	 	 	 	 	 	 	

  	 	 	 	 	 	 	 	 	 
	 	 	

	 	 	 	

  	 	 	 	 	 	 	 	 	 
	 	 	

	 	 	 	 	

	 	 	 	 	 	 	

AP United States History Exam Structure 

AP U.S. HISTORY EXAM: 3 HOURS 15 MINUTES 

Assessment Overview 
The AP Exam questions measure students’ knowledge of U.S. history and their ability to think historically. Questions are based on key and 
supporting concepts, course themes, and historical thinking skills. 

Format of Assessment 

Section I Part A: Multiple Choice | 50–55 Questions | 55 Minutes | 
40% of Exam Score 

•	 Questions appear in sets of 2–5. 

•	 Students analyze historical texts, interpretations, and evidence. 

•	 Primary	 and	 secondary	 sources,	 images,	 graphs,	 and	 maps	  
are included. 

Section I Part B: Short Answer | 4 Questions | 45 Minutes | 
20% of Exam Score 

•	 Questions	 provide	 opportunities 	for	 students	 to	 demonstrate	 
what they know best. 

•	 Some questions include texts, images, graphs, or maps. 

Section II Part A: Document Based | 1 Question | 60 Minutes | 
25% of Exam Score 

•	 Analyze and synthesize historical data. 

•	 Assess	 written,	 quantitative, 	or	 visual	 materials	 as	  
historical evidence. 

Section II Part B: Long Essay | 1 Question | 35 Minutes | 
15% of Exam Score 

•	 Students select one question among two. 

•	 Explain and analyze significant issues in U.S. history. 

•	 Develop	 an	 argument	 supported	 by	 an	 analysis	 of	  
historical evidence. 

AP U.S. HISTORY SAMPLE EXAM QUESTIONS 

Sample Multiple-Choice Question 
“Our … destiny [is] to overspread the continent allotted by Providence for the free development of our yearly multiplying 
millions. . . . The Anglo-Saxon foot is already on [California’s] borders. Already the advance guard of the irresistible army 
of 	Anglo-Saxon	 emigration	 has	 begun	 to	 pour	 down	 upon	 it,	 armed	 with	 the	 [plow]	 and 	the 	rifle, 	and	 marking	 its	 trail	 
with schools and colleges, courts and representative halls, mills and meetinghouses. A population will soon be in actual 
occupation of California. . . . Their right to independence will be the natural right of self-government belonging to any 
community	 strong	 enough	 to 	maintain	 it.”—	 John	 L.	 O’Sullivan,	 1845 

The process described in the passage above most directly led to political controversies in the  
1840s	 and	 1850s	 over	 the 

(A) expansion of slavery into newly acquired territories 

(B)	 authority	 of	 the	 Supreme	 Court	 to	 overturn	 federal	 laws 

(C) role of the federal government in economic development 

(D)	 use	 of	 natural	 resources	 in	 newly	 acquired	 territories 

Sample Free-Response Question: Document-Based Question 
Analyze major changes and continuities in the social and economic experiences of African Americans who migrated from 
the	 rural	 South	 to	 urban	 areas	 in	 the	 North 	in	 the	 period	 1910–1930. 	Students	 examine	 seven	 primary	 source	 documents,	 
including a map, newspaper articles, a letter, song lyrics, and a folk saying. 

Sample Free-Response Question: Periodization Essay 
Some	 historians	 have	 argued	 that	 the	 Spanish-American	 War	 in	 1898 	marked 	a 	turning	 point	 in	 United	 States	 foreign	 policy. 	
Support,	 modify,	 or	 refute	 this	 contention	 using	 specific	 evidence. 

Sample Short-Answer Question: Contextualization 

John Gast, American Progress, 	1872 

Courtesy of Library of Congress 

Use	 the	 image	 and	 your	 knowledge	 of	 United	 States	 history	 to	 answer	 parts	 A,	 B,	 and	 C. 

A)	 Explain	 the	 point	 of	 view	 reflected	 in	 the	 image	 regarding	 ONE	 of	 the	 following: 

Migration 

Technology 

American Indians 

B)		 Explain	 how	 ONE	 element	 of	 the	 image	 expresses	 the	 point	 of	 view	 you	 
identified	 in	 Part	 A. 

C)		 Explain	 how	 the	 point	 of	 view	 you	 identified	 in	 Part	 A	 helped	 to	 shape	  
ONE	 specific	 United	 States	 government	 action	 between	 1845	 and	 1900. 

Educators: apcentral.collegeboard.org/apushistory 

Students: apstudent.collegeboard.org/apushistory 
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Complaints about the College Board's recently released Advanced 
Placement United States History (APUSH) Framework raise fundamental 
questions about the nature of history and the responsibility of history 
educators. Critics list the individuals, groups, institutions and events that go 
unmentioned in the Framework and decry its "radically revisionist" 
approach that "emphasizes negative aspects of our nation's history while 
omitting positive aspects." The process of selecting events, topics, and 
themes that constitute the content knowledge of a course curriculum has 
always been, and remains, one that involves the competing interests and 
values of academics, administrators, and communities. But it is important 
that educators and policy-makers recognize and acknowledge the 
protocols, methods, and instructional framework that constitute best 
practices in the study of history - history's habits of mind.  

  
The point of education is not simply to acquire a specific body of 
information. Lifelong learning requires mastering the tools to continue to 
grow intellectually throughout life: to learn how to find new information, 
process it, and share it with others. Since the 1988 report by the Bradley 
Commission on History in the Schools (which led directly to establishment 
of the National Council for History Education [NCHE] two years later), 
history educators have talked and written about historical thinking skills - 
formulating questions, conducting research, separating fact from fiction, 
sorting by relevance, arguing from evidence, reporting findings - and 
sought to integrate them into the teaching of history. The development of 
state history and social studies standards lent momentum to this 
movement, and by 2011 nearly 80% of states had standards that 
incorporated historical thinking skills. 
  
NCHE welcomes revision of the APUSH Framework and test in view of the 
increased emphasis on the teaching and testing of historical thinking. 
Multiple-choice questions, often derided as "multiple guess," will now relate 
to historical evidence, such as documents, images, and maps, and require 
students to reason rather than simply recall. There will be short essays 
specifically designed to assess proficiency in historical thinking, as well as 
command of content knowledge. Longer essays, written in response to 
Document-Based Questions, will also show students' ability to understand, 
interpret, and apply historical evidence. These skills will serve them well in 
college and throughout their lives. Of course, historical thinking requires 
that students have some history to think about, and to that end the APUSH 
Framework includes a concept outline, but offers teachers considerable 
latitude in deciding how to flesh it out. Given that latitude, complaints about 

http://r20.rs6.net/tn.jsp?f=001UpphRx4wfM_hYBENkCO60eJonoJ7sOtCzCNe4x6hq0obHHha1y6soCF3qaKWR6S0T_1SvWxVp3KpeTZPFUnGadhfOWiikxPiglQwVxLzeUtNBmctgt0lkWUmjS5q8qC80zBzi-9uUe2-elq4SQmoNnzB_YBVsd8muPDl2eewyRmx5HzW6HV5w6q5vBMNPnpyGBKyps8mLNhkLcoKV8-Nd8D8omsHQ35pdnRlBSm1x4jd-hGXgP4ok4TMlqd7K4uj5UUs1uIHMcAbAPth6Um4ir5diQx0pJuYpLfZI5sZweuqjeW39A_Sgg==&c=z7bIezrD7ySqY7TV_K_xxLWNxtU8vbccN1KRXwJLg3Fea8rUGQSJng==&ch=z1Yt2BnIcIX4wIJZZe0_Phcb6jtrNMZzRKRKS-Bp_3XKw7X-Inicjg==
http://r20.rs6.net/tn.jsp?f=001UpphRx4wfM_hYBENkCO60eJonoJ7sOtCzCNe4x6hq0obHHha1y6soCF3qaKWR6S0T_1SvWxVp3KpeTZPFUnGadhfOWiikxPiglQwVxLzeUtNBmctgt0lkWUmjS5q8qC80zBzi-9uUe2-elq4SQmoNnzB_YBVsd8muPDl2eewyRmx5HzW6HV5w6q5vBMNPnpyGBKyps8mLNhkLcoKV8-Nd8D8omsHQ35pdnRlBSm1x4jd-hGXgP4ok4TMlqd7K4uj5UUs1uIHMcAbAPth6Um4ir5diQx0pJuYpLfZI5sZweuqjeW39A_Sgg==&c=z7bIezrD7ySqY7TV_K_xxLWNxtU8vbccN1KRXwJLg3Fea8rUGQSJng==&ch=z1Yt2BnIcIX4wIJZZe0_Phcb6jtrNMZzRKRKS-Bp_3XKw7X-Inicjg==
http://r20.rs6.net/tn.jsp?f=001UpphRx4wfM_hYBENkCO60eJonoJ7sOtCzCNe4x6hq0obHHha1y6soCF3qaKWR6S0T_1SvWxVp3KpeTZPFUnGadhfOWiikxPiglQwVxLzeUtNBmctgt0lkWUmjS5q8qC80zBzi-9uUe2-elq4SQmoNnzB_YBVsd8muPDl2eewyRmx5HzW6HV5w6q5vBMNPnpyGBKyps8mLNhkLcoKV8-Nd8D8omsHQ35pdnRlBSm1x4jd-hGXgP4ok4TMlqd7K4uj5UUs1uIHMcAbAPth6Um4ir5diQx0pJuYpLfZI5sZweuqjeW39A_Sgg==&c=z7bIezrD7ySqY7TV_K_xxLWNxtU8vbccN1KRXwJLg3Fea8rUGQSJng==&ch=z1Yt2BnIcIX4wIJZZe0_Phcb6jtrNMZzRKRKS-Bp_3XKw7X-Inicjg==
http://r20.rs6.net/tn.jsp?f=001UpphRx4wfM_hYBENkCO60eJonoJ7sOtCzCNe4x6hq0obHHha1y6soCF3qaKWR6S0T_1SvWxVp3KpeTZPFUnGadhfOWiikxPiglQwVxLzeUtNBmctgt0lkWUmjS5q8qC80zBzi-9uUe2-elq4SQmoNnzB_YBVsd8muPDl2eewyRmx5HzW6HV5w6q5vBMNPnpyGBKyps8mLNhkLcoKV8-Nd8D8omsHQ35pdnRlBSm1x4jd-hGXgP4ok4TMlqd7K4uj5UUs1uIHMcAbAPth6Um4ir5diQx0pJuYpLfZI5sZweuqjeW39A_Sgg==&c=z7bIezrD7ySqY7TV_K_xxLWNxtU8vbccN1KRXwJLg3Fea8rUGQSJng==&ch=z1Yt2BnIcIX4wIJZZe0_Phcb6jtrNMZzRKRKS-Bp_3XKw7X-Inicjg==
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omissions from, and a political bias in, the Framework seem misplaced. 
Besides, teaching students how to think for themselves is the best antidote 
to the dangers cited by APUSH critics. 
  
However, the apprehension expressed by teachers who will teach the 
course and parents whose children will take it requires more attention. The 
stakes for them can be very high, and the College Board's roll-out of 
APUSH failed to offer them adequate preparation for, or even information 
about, the new order. While many teachers participated in AP summer 
institutes and workshops, many others did not, so how adequately 
prepared are they? Wouldn't an extensive professional development 
program - one that offered more lead time - have served everyone better? 
Is there still time for that? Since the substantial support materials available 
in past years - sample tests, sample responses, etc. - are now outdated 
and useless, are teachers sufficiently equipped to do their best work, and 
can students initially be expected to perform to the same levels as their 
predecessors? If student AP test performance declines, will colleges and 
universities accordingly modify their policies for granting course credit? 
What measures will the College Board undertake to address the concerns 
and meet the needs of teachers, students, and parents during the school 
year now underway? What will it do differently in the future? On behalf of its 
members and in the interest of history education, NCHE is examining 
these, and related, issues, collecting thoughts from teachers, educators 
and other interested parties, and weighing how best to address their 
concerns. NCHE will convey both those concerns and its recommendations 
for dealing with them to the College Board.  
  
In view of the fact that the 2014-15 school year has already begun in many 
districts, NCHE does not believe that a one-year postponement of the new 
APUSH format is the best course of action. Instead, NCHE will support 
teachers and their students in adapting to the new APUSH Framework and 
test. 
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